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Task-based language teaching (TBLT) is being encouraged as part of a
major overhaul of the entire school languages curriculum in New
Zealand. However, teachers often struggle with understanding what
TBLT is, and how to make TBLT work in classrooms. Using the stories
that emerged from a series of interviews with teachers (the curriculum
implementers) and with advisors (the curriculum leaders), this book
highlights the possibilities for TBLT innovation in schools. It also
identifies the constraints, and proposes how these might be addressed.
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