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Why Thinking/Understanding Is Deeper Than Knowing

Synthesizing the best current thinking about learning, course design,

and promoting student achievement, this is a guide to developing

college instruction that has clear purpose, is well integrated into the
curriculum, and improves student learning in predictable and

measurable ways. The process involves developing a transparent course
blueprint, focused on a limited number of key concepts and ideas,
related tasks, and corresponding performance criteria; as well as on
frequent practice opportunities, and early identification of potential
learning barriers. Idea-based Learning takes as its poin



